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Abstract—Ubuntu is an African philosophical framework emphasising community, interconnectedness, and mutual care. This
study identified the unique and specific challenges teachers face in teaching Economic and Management Sciences (EMS). This
study investigated the complexities of teaching EMS in rural-based secondary schools through the lens of Ubuntu. Additionally,
this study explored how the principles of Ubuntu can be applied to address the identified challenges and enhance EMS teaching
and learning in rural secondary schools. Consequently, a purposive sampling procedure was used to select 16 grade 8 and 9
teachers who were part of the Community Engagement project to generate data. Qualitative questionnaire instruments were
used to gather data. Moreover, the data were analysed using thematic analysis. The findings revealed that applying the
principles of Ubuntu can foster a more supportive and cohesive educational environment, thereby enhancing both teacher
effectiveness and learner engagement. This study underscored the potential of Ubuntu to inform educational strategies that are
equitable, culturally relevant, and tailored to the needs of rural communities. The implications of these findings suggested
pathways for policymakers, educators, and community stakeholders to collaboratively improve EMS education in rural-based
secondary schools.
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Instructional materials are scarce, including teaching aids, textbooks,

and other essential resources (Ngoasong, 2022). Additionally, Mavuru
I. INTRODUCTION and Ramnarain (2020). Show linguistic obstacles and prevalent low
literacy rates that may hinder the effective instruction of intricate EMS
concepts. Furthermore, elevated student-to-teacher ratios and the
presence of multi-grade classrooms complicate the provision of
personalised educational support (Lucas, 2022).

Despite the linguistic obstacles, low literacy, and multi-grade
classrooms, the educational curriculum may not be specifically
designed to accommodate the unique characteristics of the rural
environment, thereby complicating students' ability to connect EMS
concepts to their daily experiences (Tran et al., 2020). Furthermore, rural
educational institutions may experience a lag in the -effective
implementation of the curriculum due to insufficient resources or
inadequate professional development for educators (Tapala et al., 2021).

Nevertheless, Manca and Delfino (2021) suggest that teachers should
adopt innovative practices or modify their pedagogical approaches to
address various challenges. The significance of community
participation and the implementation of alternative instructional
methodologies that mitigate resource deficiencies may also serve as
solutions to the phenomenon. Most importantly, Assefa (2024) proposes
comprehensive educational objectives, including pursuing equity
within educational systems, bridging the disparities between urban and
rural educational contexts, and equipping learners to navigate the
dynamic economic environment.

NCLUSIVE education has emerged as Rural secondary schools

frequently encounter distinctive obstacles that diverge from those

faced by urban counterparts, encompassing inadequate resources,
insufficient infrastructure, and a scarcity of qualified educators
(Shambare & Jita, 2024). An exploration of how these impediments
influence the pedagogy of specialised disciplines, such as Economic and
Management Sciences (EMS), may be warranted, as this field
necessitates access to contemporary knowledge, instructional materials,
and practical applications (Ntshangase & Mabusela, 2023).
Furthermore, Msomi et al. (2023) note that demographic and socio-
economic factors prevalent in rural areas may further limit learners’
exposure to authentic business and economic contexts.

Significantly, Eneogu et al. (2020) reveal that Economic and
Management Sciences constitute an essential discipline that equips
learners with the requisite knowledge to comprehend business
operations, entrepreneurial ventures, economic principles, and financial
acuity. Hence, Ghouse et al. (2024) confirm that the contextual analysis
may investigate the significance of EMS for learners, particularly in
rural environments where entrepreneurial initiatives may serve as a
pivotal avenue for economic advancement. Emphasising how this
discipline can equip students with the pragmatic competencies needed
for self-employment or for pursuing advanced studies in business and
economics.

However, there is an insufficient availability of professional
development opportunities or training specifically tailored to EMS.

UBUNTU AS A LENS
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II. CONCEPTUAL FRAMEWORK OF UBUNTU PHILOSOPHY

In African philosophical thought, Ubuntu is centred on the notion
that “a person is a person through other people” (Chigangaidze &
Chinyenze, 2022, p. 281). This emphasises community and collective
responsibility through interconnectedness, mutual respect, compassion,
and shared humanity. As an educational philosophy, Ubuntu promotes
relationality and community-centred learning. As such, education is not
merely an individual pursuit but a communal responsibility. This
approach redefines the purpose of education as the cultivation of
human dignity and social cohesion, rather than the narrow transmission
of content (Ngubane & Makua, 2021). In this study, Ubuntu is used as a
guiding framework to understand how complexities in EMS teaching in
rural-based secondary schools can be approached technically, ethically,
and communally. Thus, Figure 1 below demonstrates how the collective
responsibility of teachers and the community can be integrated to
navigate the challenges of teaching EMS in rural secondary schools.

Figure 1: Conceptual Framework of Ubuntu Philosophy
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III. LITERATURE REVIEW

Ubuntu and teachers’ roles in teaching Economic and Management
Sciences in rural secondary schools

Within the Ubuntu framework, the EMS teacher is viewed not only
as a knowledge facilitator but also as a community nurturer and ethical
role model. In rural secondary schools, where socio-economic
challenges and limited resources often create barriers to effective
teaching, Ubuntu emphasises the teacher’s responsibility to cultivate
relationships rooted in respect, empathy, and shared purpose
(Abdullah, 2024). Through the lens of Ubuntu, the EMS teacher is
expected to teach beyond the textbook by acknowledging learners'lived
experiences, cultural background, and community economic practices
(Koopman & Laubscher, 2022). As a result, build meaningful
connections with learners and involve parents and local business
leaders in the learning process. Thus, teachers serve as a bridge between
formal EMS content and the informal economic realities of rural life.

Additionally, Kotze (2025) avows that Ubuntu encourages teachers
to see themselves as part of a collaborative network rather than isolated
professionals. EMS teachers in rural secondary schools can apply
Ubuntu by sharing strategies and co-developing resources through peer
support systems, thereby mentoring one another. This collective
approach helps to counter the sense of professional isolation often
experienced in rural environments. EMS teachers can foster a sense of
community in rural classrooms where learners feel valued and
supported by embodying Ubuntu values, such as compassion,
inclusivity, and humility (Blackwood, 2025). As a result, Ubuntu
promotes a model of teaching EMS that is not only academically
enriching but also socially responsive and ethically grounded.

Teaching EMS in rural secondary school contexts

Teaching EMS in rural secondary schools is significantly influenced
by a range of unique factors, including socio-economic, infrastructural,
and cultural factors. Rural secondary schools often face numerous
challenges, including limited access to teaching resources, inadequate
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infrastructure, large multi-grade classes, and under-equipped libraries.
These limitations directly affect the quality of EMS instruction, which
relies mostly on real-world applications through business simulations
and financial literacy tools (Rayas et al., 2025). As a result, Gumede
(2020) notes that EMS teachers may struggle to make abstract economic
concepts tangible and relatable when learners have limited exposure to
formal business and banking. Therefore, Ubuntu's role in fostering
solidarity and mutual responsibility among teachers, learners, parents,
and broader communities is crucial in rural contexts. EMS education can
be enriched by involving local business entrepreneurs to share practical
knowledge.

Subsequently, Khuzwayo (2023) argues that rural settings shape how
learners perceive and engage with EMS. Many rural learners come from
households that engage in informal economic activities such as
subsistence farming and spaza shops, which are formally known as
informal trading. These lived experiences provide valuable yet often
overlooked knowledge that can enrich the EMS curriculum if properly
integrated. However, EMS content is often presented from a
predominantly urban, formal economic perspective, which makes it feel
disconnected from rural learners’ worlds. Therefore, teachers must act
as cultural brokers by adapting teaching methods to incorporate local
knowledge and economic practices while meeting curriculum standards
(Ajuma & Tshelane, 2024). In this way, the researcher believes that the
rural context presents both constraints and unique opportunities for
integrating EMS education into authentic community-based learning
experiences.

Limited time allocation for EMS teaching in rural secondary
schools

The allocation of only two hours per week to teach EMS poses a
significant challenge, particularly in rural secondary schools where
additional contextual barriers already hinder effective teaching. This
time limit restricts the depth and breadth of coverage, as the subject
encompasses three main components: accounting, economics, and
entrepreneurship. EMS teachers often rush through topics to meet
curriculum requirements. This leaves some room for in-depth
discussion and learner engagement, including the practical application
of concepts (Camargo et al., 2018). In rural secondary schools, where
learners may require more time and support due to language barriers
and limited resources, the two hours allocated per week are grossly
inadequate for meaningful learning and teaching (Mncube et al., 2023).

Consequently, Haddaoui (2025) posits that the restricted time
allocation limits the teacher’s ability to use learner-centered and context-
responsive methods, which are essential in rural environments.
Interactive strategies such as group discussions, project-based learning,
and community-based activities, which could make EMS more relevant,
are sacrificed due to time constraints. As a result, teachers tend to rely
on textbook-based and narrative approaches to keep up with
curriculum pacing. This undermines the development of critical skills
such as financial literacy, entrepreneurial thinking, and economic
reasoning. Hence, the researcher believes that these skills are vital for
empowering rural youth. Furthermore, time limitations affect content
coverage and reduce opportunities for grounded, transformational EMS
education.

Inadequate EMS learning and teaching resources in rural
secondary schools

Rural secondary schools face a persistent challenge due to their
severe lack of learning and teaching resources. This significantly
hampers the delivery of EMS curriculum content. Many rural secondary
schools lack access to basic instructional materials, including up-to-date
textbooks, calculators, relevant templates and charts, and digital
technologies. By its nature, EMS is a subject that requires interactive
resources and practical tools to simulate real-life business environments
(Banihani, 2023). Without all these, teachers are forced to rely on abstract
explanations, which frequently fail to bridge the gap between theory
and practice. This lack of resources limits learners” ability to grasp core
EMS concepts such as budgeting and record-keeping (Williams, 2019).
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Additionally, the researcher notes that this lack of understanding of
market dynamics hinders learners' comprehension, negatively
impacting their performance and long-term interest in the subject.

Furthermore, the absence of technological infrastructure in rural
secondary schools, including computers, internet access, and
multimedia teaching aids, hampers the delivery of quality EMS content.

At the same time, urban secondary schools can enhance EMS lessons
by incorporating virtual business tours and financial literacy apps. This
means rural learners remain excluded from such enriching experiences.
This resource disparity widens educational inequalities and places rural
EMS teachers under pressure to improvise and overcompensate for
systemic shortcomings (Seymour et al., 2020). As a result, in such
contexts, the lack of resources discourages learner engagement and
creativity, undermining efforts to promote entrepreneurial thinking.
Addressing these resource gaps, it is essential to make EMS education
equitable, relevant, and empowering in rural settings (Mahlangu &
Goosen, 2025).

Teaching qualifications for EMS instruction in rural secondary
schools

Teachers' qualifications play a critical role in the effective delivery of
EMS, especially in rural secondary schools where support structures are
limited. In many rural contexts, EMS is taught by teachers who are not
specifically trained in emergency medical services. This is due to
staffing shortages and development policies that prioritise availability
over specialisation (Yu et al., 2024). Thus, Ingersoll (2020) states that this
mismatch between teacher qualifications and subject requirements
leads to gaps in subject knowledge and pedagogical competence.
Teachers without a strong foundation in economics, accounting, or
entrepreneurship may struggle to simplify complex concepts using
appropriate examples or apply effective teaching strategies. This affects
the depth and quality of learning, particularly in a subject as
interdisciplinary and skill-based as EMS.

Additionally, Gregory and Bend (2019) agree that unqualified or
underqualified EMS teachers may lack the confidence to explore
learner-centred or contextually responsive approaches. Instead, they
may opt for textbook-based and rote-learning methods. This is
particularly limiting in rural secondary schools, where learners often
require creative, contextually relevant teaching methods to make sense
of unfamiliar EMS topics. The absence of specialised training also affects
key aspects of curriculum delivery, including assessment practices,
classroom management, and curriculum interpretation. In such cases,
even motivated teachers may struggle to deliver meaningful EMS
instruction. The researcher believes that strengthening teacher
qualifications through targeted training, continuous professional
development, and support networks is critical to improving EMS
learning and teaching outcomes in rural secondary schools.

Language of learning and teaching EMS in rural secondary schools

In rural secondary schools, using English as the language of learning
and teaching (LoLT) poses significant challenges in the effective
delivery of EMS. Many learners in these settings speak indigenous
African languages at home and in their communities. However, they are
expected to learn complex EMS content in English, a language they may
not fully understand or speak confidently. EMS includes technical terms
related to economics, accounting, and entrepreneurship that can be
abstract even for native English speakers (Orwenjo & Erastus, 2018).
However, the researcher believes that this language barrier often leads
learners to miss key concepts, which may cause them to misinterpret
questions and underperform on assessments. Teachers, too, may
struggle to simplify terminology or explain financial processes in ways
that resonate with learners’ linguistic and cultural backgrounds.

Furthermore, Kukulska-Hulme et al. (2023) assert that the
discrepancy between learners’ home language and the LoLT limits
opportunities for participatory learning in EMS classrooms. Learners
may be reluctant to engage in group discussions and problem-solving
activities if they lack confidence in expressing themselves in English.
This restricts the development of critical thinking and communication
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skills that are essential in EMS education. In many rural classrooms,
teachers employ code-switching as a practical strategy to facilitate
understanding by alternating between English and the indigenous
language (Jegede, 2024). However, such approaches are often informal
and lack support from curriculum policy. Without structured support
for multilingual teaching practices, the dominance of English continues
to disadvantage rural EMS learners. Thus, the learners’ confidence and
academic achievement are undermined (Cahyani et al., 2018).

IV. OBJECTIVE OF THE STUDY

The study explored how the philosophy of Ubuntu can serve as a
guiding framework for navigating the complexities of teaching
economic and management sciences in rural-based secondary schools.

V.METHODS

Research approach

This study employed a qualitative approach to explore the lived
experiences and challenges faced by EMS teachers in rural-based
secondary schools. The ontological position used in this study assumes
that reality is subjective and socially constructed, particularly in the
context of rural education. Hence, a qualitative approach was employed
to in-depth explore how Ubuntu, as a lens, can be applied to shape
responsive and contextually relevant pedagogical approaches to
teaching EMS in rural secondary schools (Taherdoost, 2022).

Research design

As such, a phenomenological research design was employed to gain
deeper insight into how EMS teachers make sense of the challenges they
face in their teaching practices (Groenewald, 2004). This design enabled
the researcher to understand participants” experiences from their own
perspectives. This aligned with the study’s aim to navigate the
complexities of EMS teaching in rural environments.

Participants

Most importantly, this study was conducted within a single circuit
management centre, focusing only on 16 grade 8 and 9 EMS teachers
who were purposively selected based on their participation in a recent
grade 8 and 9 EMS teacher community engagement training workshop.

Data generation methods

Data were generated using qualitative open-ended questionnaires,
which allowed participants to express their experiences, challenges, and
strategies in rich detail. This instrument allowed participants to share
their lived experiences and insights in their own words. Open-ended
questionnaires also played a crucial role by providing participants with
the flexibility to elaborate on issues under exploration (Komildjanovna,
2024). Most significantly, given the geographical context of rural
schools, this type of instrument offered practical means of data
generation while respecting the anonymity and comfort of the
participants

Research site

This study is a result of a community engagement project between
the University Faculty of Education and the KwaZulu-Natal
Department of Education. The community engagement project involved
Grade 8 and 9 EMS teachers of the three (3) districts of the province.
However, this study only involved Grade 8 and 9 EMS teachers from
one district of the KwaZulu-Natal Department of Education. Using a
single district was important to assess the depth of data generated by
the participants, rather than quantifying them. Qualifying the data
allowed the research to gain an understanding of the phenomenon
being explored in this study.

Data analysis

The responses were then subjected to thematic analysis, which
involved coding the data, identifying recurring patterns, and organising
these into themes that reflected the teachers’ shared and unique
experiences. This analytical method aligned well with the study’s
phenomenological design, ensuring that participants” voices remained
central throughout the study process.
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Ethical considerations

This study has upheld the highest ethical standards by ensuring
informed consent, confidentiality, and voluntary participation of all
teachers involved. Participants were fully informed about the study's
purpose. They were also informed about the right to withdraw at any
stage without being victimised (Khan, 2024). Given that the study
emerged from a community engagement partnership between the
Faculty of Education and the KwaZulu-Natal Department of Education,
care was taken to maintain mutual respect and collaboration. This study
also ensured anonymity by removing participants’ identities from their
answers (Pascale et al., 2022). Most significantly, ethical clearance was
obtained from the university’s research ethics committee to register the
community engagement. Therefore, participants’ dignity, rights, and
professional integrity were ensured while contributing positively to
educational improvement in rural secondary schools.

VI. RESULTS AND DISCUSSION
Table 1: Biography of the participants

Participant  Qualification  Subject Specialisation No. of years
in teaching
EMS
TA BEd EMS 05
TB BEd Economics and Business 04
Studies
TC BEd EMS 06
D BEd Accounting and Business 05
Studies
TE PGCE EMS and Accounting 16
TF PGCE EMS and Business Studies 11
TG BEd Maths Literacy and Life 00
Sciences
TH BEd Maths and NS 04
TI BEd Business Studies and CAT 06
TJ NPDE & ACE  English and Geography 01
TK PGCE EMS and Economics 08 months
TL BEd EMS and IsiZulu Language 14
™ BEd Economics and Business 05
Studies
TN PGCE Business and EMS 09
TO BEd IsiZulu and Social Sciences 05
TP PGCE Accounting and EMS 10

PGCE: Postgraduate Certificate in Education

BEd: Bachelor of Education

NPDE: National Professional Diploma in Education
ACE: Advanced Certificate in Education

EMS: Economic and Management Sciences

Table 1 above shows how participants were labelled for anonymity.
Additionally, the table reveals the participants’ qualifications,
specialisation subjects, and the number of years they have been teaching
EMS. Furthermore, Table 1 shows the specialisation subjects of
participants, which are attributed to navigating the complexities of
teaching EMS in rural-based secondary schools.

Rural context

One key finding of this study is that the EMS subject content often
fails to relate meaningfully to the daily lives of rural learners. Teachers
reported that many curriculum topics, such as banking systems, stock
markets, and formal business structures, are abstract and disconnected
from learners' lived experiences. Rural learners are more familiar with
informal trading, subsistence farming, and community-based economic
activities. This disconnect makes it challenging for learners to grasp key
concepts and see the relevance of EMS in their own contexts.
Consequently, Gumede (2020) argues that learners struggle to apply
theoretical knowledge to real-life situations, thereby undermining the
aim of EMS to prepare them for active economic participation in their
communities. TA responded to the question concerning the main cause
of challenges in teaching EMS:

“Some topics do not relate to the daily lives of children, and they find it
difficult to put them into practice if they do not understand the context”.

TP also responded to the same question by stating that
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“In our school, learners know that they won’t continue with the commerce
subjects, since the school is located in a deep rural area”.

Additionally, TO indicated that

“In rural school-based schools, learners do not like accounting due to the
context. It is difficult for them to make it relate to real life”.

Most significantly, participants' answers highlighted that the
disconnection between EMS content and the learners' lived realities is a
major source of difficulty. Rayas et al. (2025) agree that there is a lack of
contextual relevance, as learners struggle to relate abstract economic
and business concepts to their everyday rural experiences. Additionally,
learners see limited future opportunities and motivation, as they
perceive the EMS subject as irrelevant to their local economic context.
Thus, these findings suggest that teaching EMS in rural areas requires a
humanised and context-responsive approach.

Time allocation to learning and teaching

Another significant finding of this study is that the two-hour weekly
allocation for teaching EMS is insufficient to cover the broad content
effectively. Teachers indicated that this limited time forces them to rush
through topics, preventing in-depth classroom discussions and practical
activities. As a result, critical components such as entrepreneurship
skills, financial literacy, and economic reasoning are underdeveloped.
Mncube, Ajani, Ngema, and Mkhasibe (2023) note that time constraints
also limit opportunities for assessment and feedback, as well as the
integration of real-life examples, thereby widening the gap between
curriculum intentions and classroom realities in rural secondary
schools. TC stated that:

“Two hours of time allocation is not enough”.

TD supported TC by stating that:

“I do not have enough time since in a week I have only two periods and there
is so much work to be done”.

Consequently, TN agreed that

“Time allocated to teach EMS is not enough for content coverage.”

Hence, the findings consistently highlighted the insufficiency of
instructional time. Haddaoui (2025) shares the same view that time
constraints not only affect content coverage but also limit opportunities
for learner engagement and collaborative learning. The limited contact
time hinders teachers’ ability to build meaningful connections with
learners and tailor lessons to their specific needs and contexts.

Lack of learning and teaching resources

This study revealed that a critical barrier to effective EMS instruction
in rural-based secondary schools is the lack of adequate learning and
teaching resources. Teachers reported that essential materials, such as
textbooks, visual aids, and technological equipment, are either
insufficient or completely unavailable. This scarcity forces teachers to
rely mostly on verbal instruction and personal improvisation. Hence,
Williams (2019) claims that this limits learners’ engagement, which is
crucial for understanding EMS concepts. The absence of learning and
teaching resources hinders the delivery of the curriculum in topics such
as business plans and financial transactions. As a result, learners are
disadvantaged in acquiring the foundational economic and managerial
skills necessary for meaningful participation in both academic and real-
life economic settings. TB revealed a concern by stating that:

“There is a lack of resources to support the teaching of the Financial Literacy
part of EMS”.

TE agreed that:

“There are not enough resources to teach the subject”.

Similarly, TP indicated that “Most learners do not have calculators.”

Subsequently, TL expressed significant concern regarding the lack of
resources, stating that

“There is a shortage of textbooks for learners.”

TF emphasised that

“The Number of textbooks is not enough to accommodate our learners in
rural-based schools.”

Participants consistently reported that the lack of essential materials,
such as textbooks and calculators, for the financial literacy component
hampers effective curriculum delivery and equitable learning
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experiences. Seymour et al. (2020) concurred that resource scarcity limits
learners’ opportunities for active participation and independent
practice. Hence, findings suggest a need for collective action and
resource sharing to create a more inclusive and supportive learning
environment that embodies Ubuntu values.

Inadequate teaching qualifications

Another key finding of the study is that many EMS teachers in rural-
based secondary schools possess inadequate teaching qualifications in
commerce-related subjects. Several teachers were found to be teaching
EMS despite having training in unrelated fields. This leads to gaps in
both content knowledge and pedagogical strategies. Hence, Ingersoll
(2020) reveals that teachers often struggle to explain complex concepts
such as supply and demand, which is a mismatch that compromises the
quality of education. Furthermore, the lack of specialised training
hinders the integration of practical examples and innovative teaching
methods, which are vital to making EMS relevant and engaging.
Ultimately, learners bear the consequences of this shortfall, which
influences their academic performance and long-term economic
prospects. T] posited that:

“I do face a challenge in teaching Financial Literacy, but there is an
accounting teacher who assists me regarding teaching it”.

TH shared the same sentiments that:

“Mainly because 1 have business management as a major subject, not
accounting”.

Thus, this suggests that despite structural challenges, teachers in
rural schools rely on collective efforts and collegial solidarity to bridge
knowledge gaps. Similarly, findings suggest that teachers without
relevant qualifications may struggle to adapt the EMS curriculum in a
humanising manner, and this struggle extends to teaching EMS content
in general. Additionally, Gregory and Bend (2019) argue that teachers
trained in disciplines other than accounting, such as business studies
and economics, struggle with the financial literacy component.

Language of learning and teaching

This study also found that the LoLT poses a significant challenge to
the effective delivery of EMS in rural secondary schools. In several cases,
English is used as the LoLT, yet it is neither the learners' nor the teachers'
home language. This results in huge barriers to comprehension and
expression. Learners often struggle to understand EMS terminology and
abstract and linguistically complex concepts. Teachers, in turn, are often
compelled to switch between English and IsiZulu to clarify concepts.
Orwenjo and Erastus (2018) attest that this can disrupt the flow of
teaching and assessment. LoLT disconnects, slows down curriculum
coverage, and undermines learners' confidence and performance.
Ultimately, LoLT limits learners' ability to fully grasp the economic and
management principles that EMS impart. TF stated that:

“Language of teaching is a barrier to learning”. TP agreed by stating that:
English language barrier”.

Unfortunately, the language barrier contributes to several factors,
including misinterpretation of content, reduced confidence, and limited
interaction related to EMS, which involves abstract and technical
terminology (Orwenjo & Erastus, 2018). Nevertheless, this shows that
the language of learning and teaching poses a significant barrier to
learners’ comprehension and participation in EMS lessons.

Learning and teaching strategies

This study further revealed that the learning and teaching strategies
commonly used in EMS classrooms are often limited and not well-suited
to the diverse needs of rural learners. Teachers reported relying heavily
on teacher-centred approaches, such as direct instruction and textbook-
based methods. These methods limit learner participation and critical
thinking, making it difficult for learners to engage effectively.
Additionally, there is minimal use of interactive strategies, such as
group work, role-play, and project-based learning, which are more
effective in fostering an understanding of practical EMS concepts. As a
result, the learning and teaching process becomes monotonous and less
impactful, contributing to poor learner performance and low interest in
the subject. TN raised the significant point that:
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“There is a lack of proper understanding and teaching strategies to teach
commerce subjects in rural areas”.

On the other hand, TM stated that

“Learners are failing to master the accounting part, especially the
accounting equation.”

Significantly, TK posits that

“Learners struggle to link what is happening in the economy with what they
learn in the EMS class.”

Gradually, the lack of effective learning and teaching strategies is a
critical factor contributing to learners’ difficulties in understanding EMS
concepts. Participants highlighted that teachers in rural contexts often
lack appropriate pedagogical approaches tailored to commerce subjects.
This suggests a gap between methodological competence and
contextual adaptation (Eneogu et al., 2020). Thus, through the lens of
Ubuntu, the findings emphasise the need for humanised, participatory
teaching approaches that relate closely to learners' lived experiences.
Accordingly, Jegede (2024) claims that Ubuntu-inspired pedagogy
encourages collaboration, allowing teachers and learners to co-construct
knowledge relevant to their social and economic status.

VII. IMPLICATIONS OF THE STUDY

Ubuntu may create a framework that enables the reimagination of
teaching and learning as a collective process for disadvantaged rural
communities. This results from strong communal identity and support
systems. Thus, Ubuntu can provide a culturally responsive lens for
understanding the human dynamics of EMS teaching and learning.

Regarding the unqualified teacher, Ubuntu can underscore the value
of collective knowledge creation through peer support, mentorship, and
shared reflection. Hence, Ubuntu principles can inform community-
driven, sustainable, and contextually appropriate teacher development
initiatives for rural EMS teachers.

Leadership in rural secondary schools may often determine whether
teachers are supported in navigating educational challenges. Ubuntu
may promote servant leadership and ethical accountability. Therefore,
school leaders may apply Ubuntu values to foster an inclusive school
culture, empowering teachers and supporting learner-centred EMS
teaching.

Ubuntu may encourage respect for indigenous knowledge systems
and community economic practices. Then, EMS content can be adapted
within an Ubuntu framework to incorporate local entrepreneurship,
informal markets, and cooperative economics. This may help learners
make sense of their world while meeting curriculum objectives.

VIII. CONCLUSION

In conclusion, the study on Ubuntu as a lens for navigating
complexities in teaching EMS in rural-based secondary schools
highlights that limited time allocation, unqualified teachers, language
barriers, scarce resources, and contextual realities continue to constrain
effective teaching and learning. However, through the principles of
Ubuntu philosophy, which emphasises interconnectedness, collective
responsibility, and shared humanity, all these challenges can be
addressed more holistically. By fostering collaboration among teachers,
learners, parents, communities, and policymakers, Ubuntu can inspire
a spirit of mutual support and resource sharing that empowers rural
schools to overcome the barriers they face. Ultimately, embedding
Ubuntu in educational practice not only strengthens the teaching of
EMS but also promotes equity, social cohesion, and sustainable
solutions for improving learning outcomes in rural contexts.
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