
 

ECOLOGICAL DETERMINANTS    

 

I. INTRODUCTION 

N the contemporary discourse on mental health, the ecological 
determinants of bullying-induced suicidality have garnered increasing 
attention, particularly within the educational contexts of various 

nations. In the United States, studies have illuminated the pervasive 
impact of bullying on mental health, emphasising that approximately 
20% of high school learners experience bullying, which correlates 
significantly with suicidal ideation (Kurtz et al., 2023). In addition, 
Saruchera and Chidarikire (2025) have argued that the ecological model, 
which considers individual, relational, community, and societal factors, 
provides a comprehensive framework for understanding these 
dynamics. However, while these findings are compelling, they often 
overlook the unique cultural and socio-economic contexts that shape 
bullying behaviours and their psychological repercussions, thereby 
highlighting a gap in understanding how these factors manifest 
differently across diverse settings. In Britain, recent investigations have 
similarly revealed alarming rates of bullying among adolescents, with 
Kaggwa et al. (2021) reporting that one in five children experiences 
bullying in school. More so, Gwarisa (2021) has explored the role of 
school environments in either mitigating or exacerbating the effects of 
bullying, suggesting that schools with supportive infrastructure are 
crucial in preventing mental health crises. Nonetheless, the above 
research predominantly focuses on urban environments, leaving rural 
contexts, such as those in Zimbabwe, underexplored. This absence 
presents a significant gap, as the interplay of ecological factors in rural 
settings may differ markedly from urban experiences, necessitating a 

 
 

closer examination of localised phenomena. 
Turning to Nigeria, the intersection of bullying and mental health has 

been a subject of inquiry, with studies indicating that children facing 
bullying are at a heightened risk for depressive symptoms and suicidal 
behaviours (Marraccini et al., 2022). The work of Engel (2023) has 
highlighted the role of family structure and community dynamics in 
shaping responses to bullying. Yet, there remains a lack of qualitative 
studies that delve into the lived experiences of those affected in rural 
regions. This gap is particularly pertinent for Zimbabwe, where 
understanding the specific cultural and socio-economic determinants of 
bullying-induced suicidality is crucial for developing effective 
interventions. In Botswana, research has revealed that bullying is 
prevalent in schools, with significant implications for learners' mental 
health (Kapemba, 2021). The findings of this study echo those from 
South Africa, where scholars like Li et al. (2021) have emphasised the 
necessity of addressing systemic issues, such as poverty and inequality, 
which exacerbate the risks associated with bullying. Despite these 
insights, both contexts have largely focused on quantitative 
methodologies, thereby neglecting the qualitative dimensions that can 
provide deeper insights into the psychological experiences of 
individuals in these environments. This oversight creates a pertinent 
research gap that this study aims to address, particularly in the context 
of rural schools in Zimbabwe. 

In Zimbabwe, where the socio-economic landscape is fraught with 
challenges, the ecological determinants of bullying-induced suicidality 
necessitate urgent examination. Chidarikire and Saruchera (2024) have 
indicated rising rates of mental health issues among adolescents. Yet, 
there remains a paucity of qualitative research that explores the nuanced 

International Journal of Studies in Inclusive Education               
E-ISSN: 3008-1866, P-ISSN: 3008-1858               
Vol 2, No. 3, pp 57-63. https://doi.org/10.38140/ijsie.v2i3.2274  
GAERPSY Publishing, 2025 
Open Access article distributed under the terms of the Creative Commons 
Attribution-NonCommercial-No Derivatives (CC BY-NC-ND 4.0) licence. 

 
 
Ecological determinants of bullying-induced suicidality: An 
exploration of ex(in)clusion of mental health in rural primary schools 
in Zimbabwe 
1*Munyaradzi Chidarikire   
1Departmenent of Curriculum Studies, Great Zimbabwe University, Zimbabwe  
1*Primary author:  mchidas78@gmail.com     

 
 Abstract—Bullying, a pervasive issue within educational contexts, has been linked to severe psychological distress and suicidal 
ideation, especially in rural marginalised populations. Despite the significant implications of this phenomenon, there exists a 
conspicuous research gap concerning the interplay between environmental factors and the mental health outcomes of rural 
adolescents in Zimbabwe. This study explored the ecological determinants contributing to bullying-induced suicidality, which 
focuses on the mental health disparities prevalent in rural Zimbabwean primary schools. It employed a qualitative approach 
and used an exploratory research design. Sixteen participants were purposively selected based on gender, expertise, and age, 
ensuring a diverse representation of perspectives at rural primary schools in Mazowe district, Zimbabwe. Data were collected 
through semi-structured interviews. Data were analysed through thematic analysis. The findings revealed that the pervasive 
influence of community norms and peer dynamics exacerbates the mental health challenges faced by learners. It is 
recommended that intervention programmes be developed that involve community engagement to foster supportive 
environments that mitigate bullying and enhance mental health resilience among learners. 
 
Keywords: Bullying, Ecological determinants, Mental health disparities, Rural primary schools, suicidality    
_______________________________________________________________________________________________________ 
To cite this article (APA): Chidarikire, M. (2025). Ecological determinants of bullying-induced suicidality: An exploration of 
ex(in)clusion of mental health in rural primary schools in Zimbabwe. International Journal of Studies in Inclusive Education, 2(3), 
57-63. https://doi.org/10.38140/ijsie.v2i3.2274  

I 

History of the Article  
Submitted 15 July 2025  
Revised 17 October 2025 
Accepted 21 October 2025 
Published 30 November 2025 

 

https://doi.org/10.38140/ijsie.v2i3.2274
mailto:mchidas78@gmail.com
https://doi.org/10.38140/ijsie.v2i3.2274
https://orcid.org/0000-0003-3507-8329


Int. j. sud. incl. educ.                                                                            Chidarikire, 2025 

58 

experiences of learners in rural settings. This study seeks to fill this gap 
by providing a qualitative exploration of how ecological factors 
specifically influence bullying behaviours and the subsequent mental 
health disparities in rural Zimbabwean primary schools. Through 
contextualising the findings within the broader international discourse, 
this research will contribute to a more nuanced understanding of the 
intersection between bullying and mental health, particularly in under-
researched environments.  

II. LITERATURE REVIEW 

Bullying has emerged as a critical concern in educational settings 
worldwide, with profound implications for mental health and 
suicidality among learners. In the United States, studies reveal that 
bullying significantly correlates with increased suicide ideation, 
particularly among marginalised groups (Kaggwa et al., 2022). 
Furthermore, in the United States, a study by Engel (2023) highlights 
that learners with disabilities face heightened risks of suicidality when 
subjected to bullying, illuminating the intersectionality of social identity 
and mental health. This underscores the necessity of understanding the 
ecological determinants that influence such outcomes, emphasising that 
systemic factors, including school climate and community support, play 
pivotal roles (Engel, 2023). In Britain, research has similarly 
demonstrated the detrimental impact of bullying on mental health. For 
example, Gwarisa (2021) in Britain found that children who experience 
bullying are significantly more likely to exhibit symptoms of depression 
and anxiety, further complicating their educational journey. The British 
context also reveals that socio-economic factors, such as familial 
instability and community resources, are influential in shaping the 
experiences of bullied youth (Jordans et al., 2018). However, a gap 
remains in understanding how these determinants manifest in rural 
settings, particularly in developing countries. 

Turning to Nigeria, the issue of bullying is exacerbated by socio-
cultural factors, where traditional gender roles and expectations often 
heighten vulnerability among girls (Lambie et al., 2019). More so, Li et 
al. (2021) indicate that bullying in Nigerian schools is prevalent and 
often leads to severe emotional distress, including suicidal thoughts. 
This socio-cultural lens, while vital, has been underexplored in the 
context of rural environments, particularly in comparing urban and 
rural experiences. Such a gap is particularly pertinent when considering 
how educational systems can implement targeted interventions based 
on local cultural norms. Botswana presents another unique context 
where bullying is often overlooked in rural schools as Kaggwa et al. 
(2022) suggest that the lack of mental health resources in these regions 
compounds the issue, making it difficult for affected learners to seek 
help. The ecological factors influencing bullying in Botswana, such as 
community attitudes toward mental health and the availability of 
support services, are crucial in understanding the broader context. 
However, there remains an insufficient examination of how these 
factors differ from urban settings, indicating a research gap that this 
study seeks to address. 

South Africa's educational landscape reveals a complex interplay 
between bullying and socio-economic disparities. Holmes et al. (2021) 
illustrate that learners from lower socio-economic backgrounds are 
disproportionately affected by bullying, leading to significant mental 
health challenges, including suicidality. The forementioned findings 
indicate a pressing need for interventions tailored to rural contexts, 
where access to mental health resources is limited. This highlights a 
significant gap in the literature regarding the nuances of ecological 
determinants in rural South African schools. Finally, within Zimbabwe, 
the phenomenon of bullying has garnered attention, particularly 
considering the country's socio-economic challenges. Gwarisa (2021) 
emphasises that rural learners often face compounded vulnerabilities 
due to limited access to educational resources and mental health 
services. Despite this recognition, there is a notable lack of qualitative 
studies exploring the specific ecological determinants of bullying-
related suicidality in rural Zimbabwean primary schools. This study 

aims to fill this gap by investigating the unique challenges faced by these 
learners, with a focus on community dynamics, school environments, 
and cultural perceptions of mental health. Consequently, while existing 
literature from the United States, Britain, Nigeria, Botswana, South 
Africa, and Zimbabwe underscores the pressing issue of bullying and 
its impact on mental health, there remains a significant gap in 
understanding the ecological determinants of bullying-induced 
suicidality among learners in rural Zimbabwean primary schools. 

III. STATEMENT OF THE PROBLEM  

The phenomenon of bullying within educational settings has 
emerged as a significant public health concern, particularly in rural 
Zimbabwean primary schools, where the interplay of socio-economic 
challenges, cultural attitudes, and inadequate mental health resources 
compounds the vulnerability of learners. Despite the growing body of 
literature addressing the ramifications of bullying on mental health 
globally, there remains a conspicuous absence of qualitative research 
specifically focusing on the ecological determinants that precipitate 
bullying-induced suicidality among this demographic. In rural 
Zimbabwe, the socio-cultural fabric is often characterised by traditional 
norms that may stigmatise mental health issues, rendering affected 
individuals less likely to seek help. Concurrently, limited access to 
educational and psychological support exacerbates the emotional 
distress experienced by bullied learners, potentially leading to severe 
outcomes, including suicidal ideation and attempts. Furthermore, the 
existing literature predominantly reflects urban experiences or those 
from developed countries, thereby neglecting the distinct ecological 
contexts that shape the experiences of rural youth. This oversight not 
only hinders a comprehensive understanding of the problem but also 
limits the development of targeted interventions that could effectively 
address the unique needs of these learners. Consequently, this study 
posits that a thorough exploration of the ecological determinants 
influencing bullying and its mental health implications is imperative. 
The research aims to fill a critical gap in the literature by identifying 
specific factors, such as familial relationships, community dynamics, 
and institutional responses, that contribute to the heightened risk of 
suicidality among rural learners. This investigation seeks to provide a 
nuanced understanding of how these ecological factors interact and 
shape the lived experiences of learners, ultimately informing the 
creation of evidence-based strategies to mitigate the adverse effects of 
bullying in rural Zimbabwean primary schools. 

IV. THEORETICAL FRAMEWORK  

This study is grounded in Urie Bronfenbrenner's Ecological Systems 
Theory, also known as the Bioecological Model, which posits that 
human development is shaped by the dynamic interactions between an 
individual and their environment across multiple nested systems 
(Kaggwa et al., 2022). Bronfenbrenner emphasised that development 
occurs through ongoing, reciprocal interactions between a person and 
their environment, highlighting the importance of considering the 
complex interplay of various ecological levels to understand an 
individual's growth (Lambie et al., 2019). His theory evolved into the 
Bioecological Model, further underscoring that ongoing interactions 
between a person and their environment are the primary drivers of 
development (Kappel et al., 2021). The Ecological Systems Theory 
comprises five interconnected systems. The microsystem represents the 
individual's immediate environment, including family, peers, and 
school (Maple et al., 2018). These relationships are bi-directional, 
meaning that individuals can influence each other’s beliefs and actions. 
In this context, the microsystem encompasses the learner's direct 
interactions with family members, classmates, teachers, and immediate 
surroundings within the school (Lee et al., 2022). For instance, a learner 
who experiences bullying at school and lacks supportive relationships 
is likely to face heightened emotional distress. The mesosystem involves 
the interactions between different microsystems, examining how 
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experiences in one setting can influence those in another (Marraccini et 
al., 2022). For example, the relationship between a learner's home 
environment and school can significantly impact their well-being. If 
parents are disengaged from school activities or hold negative attitudes 
towards education, it can hurt the learner’s academic performance and 
social interactions (Li et al., 2021).  

The exosystem encompasses external environments that indirectly 
affect the individual, such as a parent's workplace or community 
resources (Chidarikire & Saruchera, 2024). In rural contexts, the 
availability of mental health services or community support can 
influence how learners cope with bullying (Kupemba, 2021). Factors 
such as parental job security or financial strain can also indirectly impact 
a learner's emotional state and academic engagement. The macrosystem 
encompasses broader cultural values, beliefs, and societal norms that 
shape the individual's environment (Kurtz et al., 2023). Cultural 
attitudes towards aggression, gender roles, and mental health can 
influence the prevalence and acceptance of bullying behaviours 
(Saruchera & Chidarikire, 2025). For instance, in cultures where 
aggressive behaviour is normalised, learners may be more likely to 
engage in or tolerate bullying. Finally, the chronosystem adds a 
temporal dimension, recognising that developmental processes occur 
within a historical context influenced by socio-historical events and 
transitions (Li et al, 2021). Socio-economic conditions or changes in 
political stability can affect the resources available to schools and 
families, impacting learners' mental health and well-being (Gwarisa, 
2022). Through examining these interconnected systems, this study 
aims to provide a holistic understanding of the ecological determinants 
contributing to bullying-induced suicidality among learners, ultimately 
informing targeted interventions that address the multiple levels of 
influence on their well-being (Kupemba, 2021). 

V. OBJECTIVE OF THE STUDY 

This study explores the ecological determinants of bullying-induced 
suicidality among primary school learners in rural Zimbabwe. 

VI. METHODS 

Research approach 
This study employs a qualitative research approach to explore the 

ecological determinants of bullying-induced suicidality among primary 
school learners in rural Zimbabwe. The qualitative approach is 
particularly suitable for this investigation as it allows for an in-depth 
understanding of the complex interplay between individual experiences 
and the broader socio-cultural context surrounding bullying and mental 
health (Lambie et al., 2019).  

Data collection methods 
Using semi-structured interviews, the research aims to capture a rich 

narrative that reflects the perspectives of various stakeholders affected 
by this issue (Kanyopa & Mokhele Makgalwa, 2024). Data collection was 
conducted through semi-structured interviews, which facilitated open-
ended discussions while ensuring that key topics related to bullying, 
mental health, and ecological influences were addressed (Holmes et al., 
2021). This method allowed participants to share their experiences and 
insights in their own words, thereby enriching the data with personal 
narratives (Kaggwa et al., 2022). The interviews were conducted in a 
comfortable and confidential setting to encourage honesty and 
openness among participants (Lambie et al., 2019). 

Participants  
A purposive sampling strategy was employed to select a sample of 

16 participants, ensuring a diverse representation based on gender, age, 
experience, and geographical location (Engel, 2023). This sample 
includes six learners from rural primary schools, five teachers who are 
directly involved in the educational environment, three parents who can 
provide insights into home dynamics, one official from the Ministry of 
Primary and Secondary Education to offer a policy perspective, and one 
counsellor to discuss mental health implications. This strategic selection 

process aims to gather a comprehensive understanding of the factors 
contributing to bullying and suicidality from multiple viewpoints 
(Kaggwa et al., 2022).  

Data analysis 
The analysis of the data followed a thematic analysis approach, 

which involved coding the interviews to identify recurring themes and 
patterns related to bullying and suicidality (Maple et al., 2018). This 
process enabled the extraction of meaningful insights that reflect the 
participants' lived experiences and the contextual factors influencing 
their perceptions and behaviours (Marraccini et al., 2022).  

Ethical considerations  
Informed consent was obtained from all participants, ensuring that 

they were fully aware of the study's purpose and procedures (Lee et al., 
2022). Participants were assured of their right to withdraw from the 
study at any time without any repercussions (Li et al., 2021). 
Confidentiality was strictly maintained, with all data anonymised to 
protect participant identities (Kurtz et al., 2023). These ethical 
safeguards were implemented to foster trust and integrity in the 
research process, enabling a respectful exploration of sensitive topics 
related to bullying and mental health in rural primary schools in 
Zimbabwe. 

VII. RESULTS AND DISCUSSION  

Biographic results  
Table 1: Biographic results 

Participants  Gender  Age  
Learners Male 3 14 – 16 

Female 3 14- 17 
Teachers  Males 2 20-35 

Females 3 32-38 
Parents  Male 1 26-30 

Females 2 24-35 

Ministry of primary and 
secondary education   

Female 1 40-45 

Counsellor  Female 1 30-40 
Ecological determinants contributing to bullying-related 

suicidality among learners in rural primary schools 
The phenomenon of bullying within educational contexts has 

emerged as a pressing concern, particularly in rural primary schools, 
where the interplay of diverse ecological factors significantly influences 
learners' mental health and well-being. Bullying not only manifests as a 
pervasive form of aggression but has also been linked to severe 
psychological outcomes, including suicidality among affected learners. 
Understanding the ecological factors that contribute to this troubling 
intersection is essential for developing effective prevention and 
intervention strategies. Bronfenbrenner's Ecological Systems Theory 
offers a comprehensive framework for examining the intricate 
relationships between individual, familial, institutional, and societal 
influences that shape the experiences of learners in these environments. 
In rural Zimbabwe, the ecological context is multifaceted, encompassing 
the microsystem, mesosystem, exosystem, macrosystem, and 
chronosystem. Each of these layers contributes to the experiences of 
bullying and the subsequent mental health repercussions for learners. 
The interplay of family dynamics, school climate, community resources, 
and broader cultural attitudes toward mental health and aggression 
forms a complex web of influences that can either exacerbate or mitigate 
the risks of bullying-related suicidality. This study explores these 
determinants through qualitative insights gathered from a diverse 
group of participants, each offering unique perspectives on the 
ecological factors that shape the landscape of bullying in rural schools. 

The participants' responded to the above theme:  
The Female Teacher observed that,  
“Bullying is often rooted in the dynamics of the classroom. When teachers 

fail to build strong relationships with their learners, it creates an environment 
where bullying can thrive. I have seen learners who feel isolated or unsupported 
become targets, and this can lead them to despair”. 
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Additionally, the Ministry of Primary and Secondary Education 
Representative commented that,   

“Our policies aim to create safe learning environments, but the 
implementation on the ground often lacks the necessary support. We need more 
resources for training teachers on how to recognise and address bullying 
effectively. The systemic issues, like poverty, also play a crucial role in this”. 

On the other hand, the NGO Worker expressed that, 
“In our work addressing suicide, we have found that many young people 

express feelings of hopelessness that stem from relentless bullying. The lack of 
mental health resources in rural areas exacerbates the issue, leaving many 
learners without the support they desperately need”. 

Furthermore, Teacher and Member of Parliament emphasised that,   
“It is imperative that we understand the societal influences at play. In our 

communities, there are cultural norms that sometimes glorify aggression. If we 
do not challenge these notions and promote a culture of respect and empathy, 
we are essentially allowing bullying to become normalised”. 

More so, the Village Head alluded that, 
“As a leader in the community, I see how familial structures impact 

bullying. Families under stress, whether from economic hardships or social 
issues, can inadvertently contribute to a cycle of aggression among children. 
We need to foster community support to address these underlying issues”. 

Also, Counsellor shared that, 
“The emotional scars left by bullying can be profound. Many of the learners 

I see have been bullied not just physically but emotionally, leading to severe 
anxiety and depression. We must engage with both the victims and the bullies 
to understand the root causes of their behaviours”. 

Moreover, Female Learner argued that, 
“I have witnessed bullying in my school, and it makes me feel unsafe. It is 

not just the physical bullying; it is the words and the exclusion that hurt the 
most. Sometimes, I think about how hard it is to talk about these things, 
especially when you feel like no one understands”. 

Lastly, Male Learner commented that, 
“Bullying can happen anywhere at school, online, or even in our 

neighbourhoods. When we discuss this, we must remember that many children 
feel like they have no one to turn to. Schools need to provide a safe space where 
we can share our experiences without fear”. 

The data collected from participants revealed a multifaceted 
understanding of the ecological determinants contributing to bullying-
related suicidality among learners in rural Zimbabwean primary 
schools. The female teacher highlighted that bullying often emerges 
from the dynamics within the classroom, where a lack of strong 
relationships between teachers and learners can foster an environment 
conducive to bullying behaviours (Marraccini et al., 2022). She noted 
that when teachers fail to build strong relationships with their learners, 
it creates an environment where bullying can thrive, underscoring the 
necessity of supportive teacher-learner interactions in mitigating 
bullying (Gwarisa, 2021). The representative from the Ministry of 
Primary and Secondary Education highlighted systemic issues, 
including inadequate resources for training teachers to effectively 
recognise and address bullying (Jordans et al., 2018). He stated that their 
policies aim to create safe learning environments, but the 
implementation on the ground often lacks the necessary support. This 
suggests that while policies exist, their effectiveness is diminished by 
practical shortcomings, particularly in resource-poor settings (Li et al, 
2021). 

The insights of Non-Governmental Organisations (NGO) workers 
further illustrate the pervasive impact of bullying, noting that many 
young individuals express feelings of hopelessness resulting from 
relentless bullying (Kaggwa et al., 2022). The lack of mental health 
resources in rural areas exacerbates the issue, as explicitly stated by an 
NGO official in this study, indicating a critical gap in support systems 
that could otherwise help learners cope with bullying-related distress 
(Li et al., 2021). The male teacher and member of parliament emphasised 
cultural influences, asserting that societal norms often glorify 
aggression, which can normalise bullying behaviours. Suppose we do 
not challenge these notions and promote a culture of respect and 
empathy. In that case, we essentially allow bullying to become 

normalised, as the warned member of parliament in this study 
highlights, emphasising the need for cultural shifts to combat bullying 
effectively (Gijzen et al., 2022). 

The village head identified the role of familial structures in bullying 
dynamics, expressing that families under stress can inadvertently foster 
aggression among children. Village head noted that families under 
stress can inadvertently contribute to a cycle of aggression, which points 
to the importance of community support in addressing the roots of 
bullying behaviour (Stephenson et al., 2020). The counsellor’s 
observations about the emotional consequences of bullying further 
reinforce these findings. She remarked that the emotional scars left by 
bullying can be profound, indicating the long-term psychological 
impacts that bullying can have on learners, including anxiety and 
depression (Holmes et al., 2021). 

Lastly, the learners' perspectives reveal the immediate effects of 
bullying. The female learner articulated her feelings of unsafety, stating, 
"It is not just the physical bullying; it is the words and the exclusion that 
hurt the most" (Jordans et al., 2018). This highlights the complex nature 
of bullying, which extends beyond physical aggression to include 
emotional and social dimensions (Kaggwa et al., 2022). The male learner 
echoed these sentiments, emphasising the pervasive nature of bullying 
across various contexts, including online environments. A male learner 
emphasised the importance of having safe spaces within schools, stating 
that schools must provide a safe environment where students can share 
their experiences without fear (Lambie et al., 2019). 

The discussion of data underscores the complex interplay of 
ecological determinants influencing bullying-related suicidality in rural 
primary schools in Zimbabwe, as articulated through Bronfenbrenner's 
Ecological Systems Theory. Each participant's insights reflect how 
multiple layers, from immediate interactions within the microsystem to 
broader socio-cultural influences in the macrosystem, contribute to the 
phenomenon of bullying (Kappel et al., 2021). The female teacher's 
emphasis on the necessity of strong teacher-learner relationships aligns 
with research indicating that supportive educational environments can 
mitigate bullying behaviours (Maple et al., 2018).  

The systemic issues highlighted by the Ministry representative reveal 
a critical gap between policy and practice, suggesting that without 
adequate resources for training and support, even the most well-
intentioned policies may fail to protect vulnerable learners (Lee et al., 
2022). This observation aligns with the broader literature on the 
importance of comprehensive training for educators to effectively 
address bullying dynamics in the classroom (Marraccini et al., 2022). 
The NGO worker's comments about the lack of mental health resources 
point to a significant barrier in addressing the psychological impacts of 
bullying, which can lead to severe outcomes, including suicidality. This 
aligns with findings that link inadequate support systems to increased 
feelings of hopelessness among affected youth (Li et al., 2021). 
Furthermore, the male teacher’s assertion regarding cultural norms that 
condone aggression highlights the necessity for societal shifts to foster a 
culture of respect and empathy, reflecting the broader implications of 
cultural attitudes on bullying prevalence and acceptance (Kupemba, 
2021). 

The village head's insights into familial influences underscore the 
importance of community dynamics in shaping children's behaviours. 
Village head perspective highlights the need for collaborative 
community efforts to address the root causes of bullying, as systemic 
stressors within families can perpetuate cycles of aggression among 
youth (Saruchera & Chidarikire., 2025). The counsellor’s observations 
about the profound emotional scars left by bullying suggest that 
interventions must be holistic, addressing both the individual and 
systemic factors surrounding bullying (Kurtz et al., 2023). 

Finally, the learners' reflections reveal the immediate and pervasive 
impact of bullying on their daily lives. Their voices emphasise the need 
for schools to create safe, supportive environments where learners can 
share experiences and seek help without fear of retribution (Baiden et 
al., 2021). This aligns with the call for comprehensive, multi-system 
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approaches to bullying prevention that engage learners, families, and 
communities (Kaggwa et al, 2020). Through understanding and 
addressing these interconnected ecological determinants, stakeholders 
can develop more effective strategies to combat bullying and its 
associated mental health repercussions in rural primary schools in 
Zimbabwe. 

Effective strategies within rural Zimbabwean primary schools in 
mitigating the impact of bullying on learner suicidality 

The pervasive issue of bullying in educational environments poses a 
significant threat to the mental health and overall well-being of learners, 
particularly in rural primary schools in Zimbabwe. As bullying 
behaviours escalate, so too do the associated risks of suicidality among 
affected learners, necessitating urgent and effective intervention 
strategies. Understanding how to mitigate these detrimental impacts 
requires a multifaceted approach that encompasses the perspectives of 
educators, policymakers, community leaders, and learners. This theme 
aims to explore effective strategies that can be implemented within the 
unique contexts of rural schools, drawing on the insights of a diverse 
group of participants. Through synthesising their experiences and 
recommendations, we can identify actionable measures that not only 
address bullying but also foster a culture of safety and support for all 
learners. 

From this theme, the participants had the following views:  
Female Teacher explained that,  
“To effectively combat bullying, we need to foster stronger relationships 

within the classroom. Creating an inclusive environment where every learner 
feels valued and heard can significantly diminish the chances of bullying. 
Regular training for teachers on recognising and addressing bullying is 
essential.” 

Additionally, Ministry of Primary and Secondary Education 
Representative commented that,  

“Our policies must prioritise anti-bullying initiatives that include 
comprehensive training programmes for teachers and staff. Furthermore, we 
should encourage parental involvement in school activities to create a united 
front against bullying. We must equip our schools with the resources necessary 
to implement these strategies effectively”. 

Moreover, NGO Worker expressed that,  
“In our experience, mental health support is crucial. Establishing 

counselling services within schools can provide learners with a safe space to 
discuss their feelings and experiences. We need to promote awareness 
campaigns that educate learners about the impacts of bullying and encourage 
them to seek help”. 

Furthermore, Member of Parliament noted that,   
“Legislative support is vital in this fight. We need to ensure that schools are 

held accountable for implementing effective anti-bullying policies. Moreover, 
community engagement is key; we should work closely with local organisations 
to create programmes that empower learners to stand against bullying 
collectively”.  

In addition, Village Head alluded that,  
“Community involvement cannot be overstated. We must foster 

partnerships between schools and local leaders to develop programmes that 
reinforce positive behaviour and community values. Organising workshops 
that address bullying from a cultural perspective can help shift mindsets and 
promote tolerance”. 

On the other hand, Counsellor shared that,  
“Creating a safe school environment is paramount. We should implement 

peer support programmes that enable learners to support one another. 
Additionally, training teachers to recognise the signs of bullying and intervene 
appropriately can significantly affect how these issues are addressed”. 

More so, Female Learner articulated that, 
“I believe schools should have open discussions about bullying. It would 

really help if we could talk about our experiences in a safe space without fear of 
judgment. More activities promoting teamwork and friendships could also 
reduce bullying among learners”. 

Lastly, Male Learner echoed that,  
“Schools must have clear rules against bullying and ensure that everyone is 

aware of them. Teachers need to take bullying seriously and respond promptly 

when it occurs. If learners see that the school is actively trying to stop bullying, 
they might feel safer and more willing to speak up”. 

The findings from data collected from participants illuminate a range 
of effective strategies that can be implemented within rural primary 
schools in Zimbabwe to mitigate the impacts of bullying on learner 
suicidality. The female teacher emphasised the importance of fostering 
strong relationships within the classroom, asserting that creating an 
inclusive environment where learners feel valued can significantly 
reduce bullying incidents (Chidarikire & Saruchera, 2024). Her 
perspective aligns with existing literature that identifies positive 
teacher-learner relationships as protective against bullying (Li et al., 
2021). 

Furthermore, she highlighted the necessity of regular training for 
educators to recognise and address bullying, which echoes findings that 
ongoing professional development is crucial for effective intervention 
(Engel, 2023). The Ministry of Primary and Secondary Education 
representative underscored the need for comprehensive anti-bullying 
initiatives that prioritise teacher training and parental involvement 
(Saruchera & Chidarikire., 2025). He noted that equipping schools with 
necessary resources is essential for implementing these strategies 
effectively. This assertion is supported by research indicating that 
collaborative engagement between parents and schools can enhance the 
effectiveness of bullying prevention efforts (Sandfort et al., 2018).  

The NGO worker's insights revealed the critical importance of mental 
health support within schools. She advocated for establishing 
counselling services to provide learners with safe spaces to discuss their 
experiences, underscoring the need for awareness campaigns that 
educate learners about the impacts of bullying (Li et al, 2021). This 
perspective is consistent with studies that highlight the role of mental 
health resources in addressing the psychological fallout of bullying 
(Gijzen et al., 2022). The male teacher and member of parliament 
emphasised the necessity of legislative support for schools to be held 
accountable for implementing effective anti-bullying policies 
(Chidarikire & Saruchera, 2024). He argued that community 
engagement is a vital component in empowering learners to collectively 
stand against bullying. This aligns with the literature, which suggests 
that community involvement can significantly enhance the efficacy of 
school-based interventions (Gwarisa, 2021).  

The village head pointed out that community partnerships with local 
leaders are instrumental in developing programmes that reinforce 
positive behaviour and cultural values (Stephenson et al., 2020). He 
stressed that organising workshops to address bullying from a cultural 
perspective can promote tolerance and shift community mindsets. This 
sentiment resonates with research advocating for culturally sensitive 
approaches to bullying prevention (Karatekin, 2018). The counsellor 
articulated the importance of creating safe school environments through 
peer support programmes. Her emphasis on training teachers to 
recognise and intervene in bullying situations highlights the necessity 
for proactive measures in addressing these issues effectively. This 
supports findings that peer support systems can foster resilience among 
learners and provide essential emotional support (Kaggwa et al., 2022). 

The female learner emphasised the importance of open discussions 
about bullying within schools, advocating for safe spaces where learners 
can share their experiences without fear of judgment (Lambi et al., 2019). 
She suggested that activities promoting teamwork and friendship could 
help reduce bullying. This aligns with the literature, which indicates 
that fostering positive peer relationships can mitigate bullying 
behaviours (Kappel et al., 2021). Lastly, the male learner stressed the 
importance of clear anti-bullying rules and prompt teacher intervention. 
His call for schools to actively address bullying reflects research that 
shows visible anti-bullying efforts can enhance learner perceptions of 
safety and encourage reporting of bullying incidents (Maple et al., 2018). 

This study's discussion of the data highlights the multifaceted 
strategies required for effectively mitigating bullying and its associated 
risks in rural Zimbabwean primary schools. Each participant's insights 
shed light on the intricate layers of ecological determinants that 
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influence learners' experiences with bullying. The female teacher’s 
emphasis on fostering strong relationships within the classroom 
highlights the critical role that supportive educational environments 
play in preventing bullying (Li et al., 2021). This aligns with existing 
research that underscores the importance of teacher-learner rapport in 
reducing incidents of aggression (Kanyopa & Mokhele Makgalwa, 2024)  

The Ministry of Primary and Secondary Education representative 
identified systemic barriers that hinder the effective implementation of 
anti-bullying policies. His assertion that comprehensive training for 
teachers and parental involvement are key components reflects the 
consensus in the literature that collaborative efforts can significantly 
bolster the effectiveness of bullying prevention strategies (Kupemba, 
2021). This highlights the necessity for policy frameworks that not only 
exist on paper but are actively supported through resource allocation 
and training initiatives. 

The NGO worker's call for mental health support within schools 
emphasises the need to address the psychological ramifications of 
bullying directly. Through advocating for counselling services and 
awareness campaigns, her perspective aligns with studies linking 
mental health resources to positive outcomes for bullied learners 
(Saruchera & Chidarikire, 2025). This suggests that integrating mental 
health support into school environments is crucial for fostering 
resilience and developing effective coping mechanisms among learners. 

The insights from the male teacher and member of parliament 
regarding legislative support and community engagement further 
reinforce the notion that effective bullying prevention requires a holistic 
approach. Their emphasis on accountability and empowerment reflects 
research advocating for community-based interventions that involve 
stakeholders at all levels (Kanyopa & Mokhele Makgalwa, 2024). This 
highlights the importance of a unified approach to combating bullying, 
encompassing school policies, community norms, and values. The 
village head's perspective on the role of community partnerships in 
promoting positive behaviour signifies the potential for cultural 
interventions to reshape attitudes towards bullying (Kupemba, 2021). 
His assertion that workshops addressing bullying from a cultural 
perspective can promote tolerance is supported by the literature, which 
suggests that culturally informed approaches can enhance the 
effectiveness of prevention efforts (Li et al., 2021). 

The counsellor’s emphasis on peer support programmes as a strategy 
for creating safe environments aligns with findings that highlight the 
effectiveness of peer relationships in combating bullying. Through 
fostering supportive peer networks, schools can cultivate a culture of 
empathy and resilience that mitigates the impact of bullying (Marraccini 
et al., 2022). The learners' voices underscore the need for schools to 
foster open dialogues about bullying. The female learner’s call for safe 
spaces and the male learner’s insistence on clear anti-bullying rules 
reflect the need for active learner engagement in shaping school policies 
(Gijzen et al., 2022). This aligns with research indicating that learner 
involvement in anti-bullying initiatives can enhance their effectiveness 
and promote a sense of ownership among learners (Holmes et al., 2021). 

VIII. CONCLUSION  

This study elucidates the intricate ecological determinants 
contributing to bullying-related suicidality among learners in rural 
Zimbabwean primary schools, employing Urie Bronfenbrenner's 
Ecological Systems Theory as a foundational framework. The findings 
reveal a multifaceted interplay of factors spanning the microsystem, 
mesosystem, exosystem, macrosystem, and chronosystem, each 
significantly influencing the prevalence and impact of bullying. 
Participants, including educators, policymakers, community leaders, 
and learners, provided critical insights that underscore the necessity of 
fostering supportive environments, enhancing teacher-learner 
relationships, and promoting parental and community involvement. 
This study highlights the urgent need for comprehensive strategies that 
encompass mental health support, legislative accountability, and 
culturally sensitive interventions to address bullying and its associated 

risks effectively.  

IX. RECOMMENDATIONS 

To the Ministry of Health and Child Welfare, it is crucial to 
implement comprehensive mental health programmes within schools, 
ensuring the availability of trained counsellors to support learners 
facing the psychological impacts of bullying. Additionally, promoting 
awareness campaigns that educate both learners and parents about 
available mental health resources and the significance of seeking help is 
essential for fostering a supportive environment. For the Ministry of 
Primary and Secondary Education, prioritising anti-bullying initiatives 
is vital. This includes mandatory teacher training focused on 
recognising and addressing bullying behaviours effectively. 
Furthermore, developing policies that encourage parental involvement 
in school activities and fostering collaboration between schools and 
local communities can create a unified front against bullying. 
Counsellors should establish peer support programmes that enable 
learners to share their experiences and learn coping strategies within a 
safe environment. Conducting workshops that empower students to 
become advocates for change among their peers can help foster a culture 
of empathy and mutual support. Village heads are encouraged to 
promote community partnerships with schools to develop programmes 
that reinforce positive behaviours and cultural values. Organising 
community workshops that address bullying from a cultural 
perspective will enhance tolerance and understanding among 
community members. Parents must engage actively in their children’s 
education by maintaining regular communication with teachers and 
attending school functions. Fostering open dialogues at home about 
bullying is crucial, emphasising the importance of reporting incidents 
and providing support to victims. Teachers should cultivate strong, 
supportive relationships with learners, ensuring each student feels 
valued and heard. Implementing classroom strategies that promote 
cooperation and respect among learners, while remaining vigilant in 
monitoring bullying behaviours and intervening promptly, is essential. 
Learners are encouraged to participate actively in creating a safe school 
environment by standing up against bullying behaviours. Engaging in 
peer support initiatives and communicating openly about their 
experiences will help encourage a culture of trust and respect. Lastly, 
members of Parliament should advocate for legislative measures that 
hold schools accountable for effectively implementing anti-bullying 
policies. Supporting funding for educational programmes aimed at 
reducing bullying and enhancing mental health resources in rural 
schools is vital to ensure that all children have access to safe and 
supportive learning environments.  
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